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ASSURANCES, AFFIRMATIONS AND DECLARATIONS

New Los Angeles Charter School (also referred to herein as, “New LA” and “Charter School”) shall:

Be nonsectarian in its programs, admission policies, employment practices, and all other operations.
(California Education Code (hereinafter “Ed. Code”) § 47605(d)(1).)

Not charge tuition. (Ed. Code § 47605(d)(1).)

Not discriminate against any pupil on the basis of disability, gender, gender identity, gender expression,
nationality, race or ethnicity, religion, sexual orientation, or any other characteristic that is contained in the
definition of hate crimes set forth in section 422.55 of the Penal Code. (Ed. Code § 47605(d)(1); Ed. Code
§220.)

Except as provided in Education Code section 47605(d)(2), admission to a charter school shall not be
determined according to the place of residence of the pupil, or of his or her parent or legal guardian, within
this state, except that an existing public school converting partially or entirely to a charter school under this
part shall adopt and maintain a policy giving admission preference to pupils who reside within the former
attendance area of that school. (Ed. Code § 47605(d)(1).)

Admit all pupils who wish to attend Charter School. (Ed. Code § 47605(d)(2)(A).)

Except for existing pupils of Charter School, determine attendance by a public random drawing if the
number of pupils who wish to attend Charter School exceeds Charter School’s capacity. Preference shall
be extended to pupils currently attending Charter School and pupils who reside in the Los Angeles Unified
School District (also referred to herein as “LAUSD” and “District”). (Ed. Code § 47605(d)(2)(B).)

If a pupil is expelled or leaves Charter School without graduating or completing the school year for any
reason, Charter School shall notify the superintendent of the school district of the pupil’s last known
address within 30 days, and shall, upon request, provide that school district with a copy of the cumulative
record of the pupil, including a transcript of grades or report card, and health information. (Ed. Code §
47605(d)(3).)

Meet all statewide standards and conduct the pupil assessments required pursuant to Education Code
sections 60605 and 60851 and any other statewide standards authorized in statute or pupil assessments
applicable to pupils in non-charter public schools. (Ed. Code § 47605(c)(1).)

Consult, on a regular basis, with Charter School’s parents, legal guardians, and teachers regarding the
school’s educational programs. (Ed. Code § 47605(c)(2).)

Charter School hereby declares that Charter School, operated as or by its nonprofit public benefit corporation,
is and shall be the exclusive public school employer of Charter School’s employees for the purposes of the
Educational Employment Relations Act (EERA), Chapter 10.7 (commencing with Section 3540) of Division 4
of Title | of the Government Code. Charter School shall comply with all provisions of the EERA and shall act
independently from LAUSD for collective bargaining purposes. In accordance with the EERA, employees may
join and be represented by an organization of their choice for collective bargaining purposes.

NOTE: This Charter contains specific “District Required Language” (DRL), including the Assurances,
Affirmations, and Declarations section above. The DRL should be highlighted in gray within each Charter
element or section. The final section of the Charter provides a consolidated addendum of the DRL. This
intentional redundancy facilitates efficient charter petition review while ensuring ready access to the DRL for
any given section of the Charter. To the extent that any inconsistency may exist between any provision
contained within the body of the Charter and the DRL contained in the addendum, the provisions of the DRL
addendum shall control



ELEMENT 1 - THE EDUCATIONAL PROGRAM

“The educational program of the charter school, designed, among other things, to identify those whom the charter
school is attempting to educate, what it means to be an “educated person” in the 21st century, and how learning
best occurs. The goals identified in that program shall include the objective of enabling pupils to become self-
motivated, competent, and lifelong learners.” (Ed. Code § 47605(b)(5)(A)(i).)

“The annual goals for the charter school for all pupils and for each subgroup of pupils identified pursuant to
Section 52052, to be achieved in the state priorities, as described in subdivision (d) of Section 52060, that apply
for the grade levels served, or the nature of the program operated, by the charter school, and specific annual
actions to achieve those goals. A charter petition may identify additional school priorities, the goals for the school
priorities, and the specific annual actions to achieve those goals.” (Ed. Code § 47605(b)(5)(A)(ii).)

“If the proposed charter school will serve high school pupils, a description of the manner in which the charter
school will inform parents about the transferability of courses to other public high schools and the eligibility of
courses to meet college entrance requirements. Courses offered by the charter school that are accredited by the
Western Association of Schools and Colleges may be considered transferable and courses approved by the
University of California or the California State University as creditable under the “A” to “G” admissions criteria
may be considered to meet college entrance requirements.” (Ed. Code § 47605(b)(5)(A)(iii).)

LOCAL CONTROL FUNDING FORMULA (L CFF) AND LOCAL CONTROL AND ACCOUNTABILITY PLAN (LCAP)

Charter School acknowledges and agrees that it must comply with all applicable laws and regulations related
to AB 97 (2013) (Local Control Funding Formula), as they may be amended from time to time, which include
the requirement that Charter School shall annually submit a Local Control and Accountability Plan
(LCAP)/annual update to the Los Angeles County Superintendent of Schools and the Charter Schools Division
(CSD) on or before July 1. In accordance with Education Code sections 47604.33 and 47606.5, Charter School
shall annually update its goals and annual actions to achieve those goals identified in the charter pursuant to
Education Code section 47605(b)(5)(A)(ii), using the Local Control and Accountability Plan template adopted
by the State Board of Education, as it may be changed from time to time. Charter School shall comply with all
requirements of Education Code section 47606.5, including but not limited to the requirement that Charter
School “shall consult with teachers, principals, administrators, other school personnel, parents, and pupils in
developing the local control and accountability plan and annual update to the local control and accountability
plan.” (Ed. Code § 47606.5(e).)

ACADEMIC CALENDAR AND SCHEDULES

Charter School shall offer, at a minimum, the number of minutes of instruction set forth in Education Code
section 47612.5, and the number of school days required by California Code of Regulations, title 5, section
11960.

MATHEMATICS PLACEMENT

Charter School shall comply with all applicable requirements of the California Mathematics Placement Act of
2015.

TRANSITIONAL KINDERGARTEN

Charter School shall comply with all applicable requirements regarding transitional kindergarten. For purposes
of admission to Charter School, transitional kindergarten shall be considered a part of kindergarten, and
therefore students enrolled in transitional kindergarten at Charter School shall be considered existing students
of Charter School for purposes of Charter School’s admissions, enroliment, and lottery.

HIGH SCcHOOL EXIT EXAMINATION

Charter School shall comply with all applicable requirements of Education Code sections 60850 — 60859,
including but not limited to the requirements of sections 60851.6 and 60852.3.



WASC ACCREDITATION

If Charter School serves students in grades 9-12, before Charter School graduates its first class of students,
Charter School shall obtain, and thereafter maintain, Western Association of Schools and Colleges (WASC)
accreditation.

ENGLISH LEARNERS

Charter School shall identify potential English Learners in a timely manner in accordance with all applicable
legal requirements. Charter School must provide all English Learners with an effective English language
acquisition program that also affords meaningful and equitable access to Charter School’s core academic
curriculum. Instructional plans for English Learners must be (1) based on sound educational theory; (2)
adequately supported with trained teachers and appropriate materials and resources; and (3) periodically
evaluated to make sure the program is successful and modified when the program is not successful.

On an annual basis, upon request, Charter School shall submit a certification to the LAUSD Charter Schools
Division (CSD) that certifies that Charter School has adopted and is implementing either the LAUSD English
Learner Master Plan or Charter School’s own English Learner (EL) Master Plan. If Charter School chooses to
implement its own EL Master Plan, the plan shall provide a detailed description of Charter School’s EL program,
and shall address the following:

e How Charter School’'s EL Master Plan provides all of its English Learners, including but not limited to
Long Term English Learners (LTELS) with an effective English language acquisition program as well
as meaningful and equitable access to Charter School’s core academic curriculum

e How English Learners’ specific needs will be identified

e What services will be offered

e How, where, and by whom the services will be provided

e How Charter School will evaluate its EL program each year, and how the results of this evaluation will
be used to improve the program, including the provision of EL services

Each year, Charter School shall provide to the CSD a report on its annual evaluation of the effectiveness of its
EL program. Upon request, Charter School shall provide a copy of its current EL Master Plan to the CSD.
Charter School shall administer the CELDT/ELPAC annually in accordance with federal and state requirements.
Charter School shall reclassify English Learners in accordance with federal and state requirements.

Charter School shall provide parent outreach services and meaningfully inform parents with limited English
proficiency of important information regarding Charter School matters to the same extent as other parents.

STUDENTS WITH DISABILITIES

Federal Law Compliance

Charter School shall adhere to all provisions of federal law related to students with disabilities including, but
not limited to, section 504 of the Rehabilitation Act of 1973, Title Il of the Americans with Disabilities Act of
1990, and the Individuals with Disabilities Education Improvement Act of 2004.

Special Education Program

Charter School shall ensure that no student otherwise eligible to enroll in Charter School shall be denied,
directly or indirectly, admission due to a disability or to Charter School’s inability to provide necessary services.
Charter School acknowledges that policies and procedures are in place to ensure the recruitment, enroliment,
service, and retention of students with disabilities at LAUSD-authorized charter schools, including Charter
School.

Prior to LAUSD Board of Education approval, Charter School shall execute a Memorandum of Understanding
(“MOU”) by and between LAUSD and Charter School regarding the provision and funding of special education
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services consistent with the requirements of the LAUSD Special Education Local Plan Area (“SELPA”) Local
Plan for Special Education.

SELPA Reorganization

The Los Angeles Unified School District is approved to operate as a single-District SELPA under the provisions
of Education Code section 56195.1(a). As a single-District SELPA, the District has created two charter school
sections (District-operated Programs and Charter-operated Programs) under the administration of one single
Administrative Unit pursuant to a reorganization plan approved by the Board of Education on January 4, 2011
(149/10-11). Full implementation of the reorganized LAUSD SELPA commenced in the 2013-2014 school year
requiring all District-authorized charter schools to elect one of the three options available under the LAUSD
SELPA. Prior to an option election, all District-authorized charter schools were required to participate as a
school of the District under the District-Operated Programs Unit. Prior to the beginning of the 2013-2014 school
year, all District-authorized charter schools, other than those that had previously executed an Option 3
Memorandum of Understanding (“MOU”), were required to execute a new MOU setting forth the LAUSD
SELPA option election for the remainder of the charter petition term. The Charter-operated Program schools
do not have LEA status for the purposes of special education but will function in a similar role in that each
charter school will be responsible for all special education requirements, including but not limited to services,
placement, due process, related services, special education classes, and special education supports. Charter
schools that have elected to participate in a District-operated programs option may apply for membership in
the Charter-operated Program section of the SELPA. Charter schools accepted for participation in the Charter-
operated Programs section receive support from a Special Education Director for the Charter-operated
Programs.

Modified Consent Decree Requirements

All charter schools approved by the LAUSD Board of Education are bound by and must adhere to the terms,
conditions and requirements of the Chanda Smith Modified Consent Decree (“MCD”) and other court orders
imposed upon the District pertaining to special education. The MCD is a consent decree entered in a federal
court class action lawsuit initially brought on behalf of students with disabilities in LAUSD. It is an agreement
of the parties approved by the federal court and monitored by a court-appointed independent monitor. The
MCD includes nineteen statistically measureable outcomes and facilities obligations that the District has to
achieve to disengage from the MCD and federal court oversight. All charter schools are required to use the
District's Special Education Policies and Procedures Manual and Welligent, the District-wide web-based
software system used for online Individualized Education Programs (“IEPs”) and tracking of related services
provided to students during the course of their education.

As part of fulfilling the District’s obligations under the MCD, student level data requests from District-operated
and Charter-operated charter schools are made on a regular basis. The requested data must be submitted in
the Office of the Independent Monitor’s (“OIM”) required format in accordance with the OIM’s required timelines
and as follows:

e End of Year Suspension

District ID, SSIS ID, last name, first name, date of birth, gender, grade, date of suspension, number
of days suspended, and reason for suspension.

e Statewide Assessment Data
The standard file including District ID.
e Norm day

District ID, SSIS ID, last name, first name, date of birth, gender, grade, location code, school name
and local district for all students enrolled on norm day.

e CBEDS

e All Students enrolled as of December 1 of each school year



District ID, SSIS ID, last name, first name, date of birth, gender, grade, location code, school name
and local district for all students enrolled on norm day.

e Dropout

District ID, SSIS ID, last name, first name, middle name, date of birth, grade, last location, school
name and local district

e Monthly SESAC and Suspension data
e Graduation roster from all charter schools with 12th grade students with disabilities

The MCD requires charter schools to implement the District’s integrated student information system, which is
currently referred to as My Integrated Student Information System (MiSiS). MiSiS is a suite of applications
which is designed to capture all District student data. All charter schools are required to utilize MiSiS directly
or interface with MiSiS via a web based Application Programming Interface (API) in compliance with the
requirements of the MCD and applicable timelines. Upon charter school full utilization of MiSiS either directly

or via a web based API, the list of required data above will automatically be captured within MiSiS.

GENERAL INFORMATION

The contact person for Charter School is:

Dr. Matt Albert

The contact address for Charter School is:

1919 S. Burnside Ave.
Los Angeles, CA 90016

The contact phone number for Charter School is:

323.939.6400

The proposed address or ZIP Code of the target community to be
served by Charter School is:

90019, 90016

e This location is in LAUSD Board District: 1

e This location is in LAUSD Local District: West
e The grade configuration of Charter School is: 6-8

¢ The number of students in the first year will be: 300
e The grade level(s) of the students in the first year will be: 6-8

Charter School’s scheduled first day of instruction in 2018-2019 is:

August 13, 2018

The enrollment capacity is:

(Enrollment capacity is defined as the total number of students who | 360
may be enrolled in Charter School regardless of student residency.)

e The type of instructional calendar (e.g., traditional/year-round, Traditional
single track/multi-track, extended day/year) will be:

e The bell schedule for Charter School will be: Traditional

The term of this Charter shall be from:

July 1, 2018 to June 30, 2023




COMMUNITY NEED FOR CHARTER SCHOOL

Academic Performance Data

The story of New LA’s academic performance data is straightforward: New LA’s academic achievement has
been on the rise in all categories, subgroups, and subjects as reflected in the School’s SBAC scores from
2015-2017.

In 2016, SBAC scores increased school-wide in ELA and Math. Scores increased at all grade levels and in
the majority of subgroups. School wide, there was 8% growth in ELA and 9% in Math. New LA exceeded the
scores of the surrounding schools, resident schools, the schools students would otherwise have attended,
and the District as a whole.



SBAC PERFORMANCE DATA

NEW LN ENGLISH LANGUAGE ARTS/LITERACY 2015 NEW LA ENGLISH LANGUAGE ARTS/LITERACY 2016
6" Grade 7" Grade 8" Grade All School 6™ Grade 7" Grade 8" Grade All School
Met or Exceeded Standard 38% 56% 41% 45% Met or Exceeded Standard 46% 56% 58% 53%
Standard Exceeded 1% 7% 7 % 8% Standard Exceeded 1% 14% 12% 12%
M standard Met 27 % 48 % 34 % 37T % M standard Met 35% 42% 46% 41%
M standard Nearly Met 34 % 26 % 37% 33% B standard Nearly Met 38% 26% 33% 32%
M standard Not Met 27 % 19 % 21% 22 % M standard Not Met 16% 18% 9% 15%
1
NEW LA MATHEMATICS 2015 NEW LA MATHEMATICS 2016
6" Grade 7" Grade 8" Grade All School 6" Grade 7" Grade 8" Grade All Schoo
Met or Exceeded Standard 25% 28% 24% 25% Met or Exceeded Standard 33% 37% 31% 34%
Standard Exceeded 1% 10 % 6 % 9% Standard Exceeded 10% 13% 14% 12%
M Standard Met 14 % 18 % 18 % 16 % M standard Met 23% 24% 17% 22%
M standard Nearly Met 36 % 40 % 34 % 37 % M standard Nearly Met 44% 39% 35% 39%
[ ] Standard Not Met 39 % 32% 41 % 38 % I standard Not Met 23% 23% 34% 27%

SBAC PERFORMANCE DATA - COMPARISON

ENGLISH LANGUAGE ARTS/LITERACY - 2016 COMPARISON

New LA Cochran  Webster  Emerson Audubon
Met or Exceeded Standard 53% 21% 20% 46% 14%
Standard Exceeded 12% 3% 2% 16% 2%
M standard Met 41% 18% 18% 30% 12%
M standard Nearly Met 32% 21% 27% 28% 23%
B standard Not Met 15% 58% 53% 26% 63%

MATHEMATICS - 2016 COMPARISON

New LA Cochran Webster Emerson  Audubon
Met or Exceeded Standard 53% 21% 20% 46% 14%
Standard Exceeded 12% 5% 3% 16% 1%
M standard Met 22% 10% 1% 19% 7%
M standard Nearly Met 39% 24% 32% 32% 22%
M standard Not Met 27% 61% 54% 33% 70%




GRADE LEVEL COMPARISON - LAUSD

ENGLISH LANGUAGE ARTS MATHEMATICS
6TH GRADE 6TH GRADE
New LA LAUSD New LA LAUSD
Met or Exceeded 46% 36% Met or Exceeded 33% 26%
Standard Exceeded 1% 10% Standard Exceeded 10% 1%
M standard Met 35% 26% M standard Met 23% 15%
B standard Nearly Met 38% 27% M standard Nearly Met 44% 28%
M standard Not Met 16% 36% M standard Not Met 23% 46%
7TH GRADE 7TH GRADE
New LA LAUSD New LA LAUSD
Met or Exceeded 46% 36% Met or Exceeded 46% 36%
Standard Exceeded 14% 9% Standard Exceeded 13% 12%
M standard Met 42% 27% M standard Met 24% 15%
M standard Nearly Met 26% 25% M standard Nearly Met 39% 29%
B standard Not Met 18% 39% B standard Not Met 23% 44%
8TH GRADE 8TH GRADE
New LA LAUSD New LA LAUSD
Met or Exceeded 46% 36% Met or Exceeded 46% 36%
Standard Exceeded 12% 8% Standard Exceeded 14% 12%
M standard Met 46% 29% M standard Met 17% 14%
M standard Nearly Met 33% 28% B standard Nearly Met 35% 25%
M standard Not Met 9% 34% M standard Not Met 34% 49%
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Change Over Time

ENGLISH LANGUAGE ARTS/LITERACY MATHEMATICS

Achievement Level Distribution Over Time Achievement Level Distribution Over Time

6th Grade 7th Grade 6th Grade 7th Grade
(2015) (2016) (2015) (2016)
Mean Scale Score 2506.3 2561.2 Mean Scale Score 2491.8 2540.1
Standard Exceeded: Level 4 1% 14 % Standard Exceeded: Level 4 1% 13 9%
Standard Met: Level 3 27 % 42 % Standard Met: Level 3 14 % 24 %
Standard Nearly Met: Level 2~ 34 % 6% Standard Nearly Met: Level 2 36 39%
Standard Not Met: Level 1 27 % 18 % Standard Not Met: Level 1 39 9% 239,

ENGLISH LANGUAGE ARTS/LITERACY MATHEMATICS

Achievement Level Distribution Over Time Achievement Level Distribution Over Time
7th Grade 8th Grade 7th Grade 8th Grade

(2015) (2016) (2015) (2016)
Mean Scale Score 2551.0 2578.2 Mean Scale Score 2524.6 2546.9
Standard Exceeded: Level 4 7% 12% Standard Exceeded: Level 4 10 % 14 %
Standard Met: Level 3 48 % 46 % Standard Met: Level 3 18 % 17 %
Standard Nearly Met: Level 2 26 % 33% Standard Nearly Met: Level 2 40 % 35%
Standard Not Met: Level 1 19 % 9% Standard Not Met: Level 1 32% 34 %

TOP 20 MIDDLE SCHOOLS IN LOS ANGELES SERVING LOW INCOME STUDENTS TOP 20 MIDDLE SCHOOLS IN LOS ANGELES SERVING LOW INCOME STUDENTS
ELA SCORES 2015-16 MATH SCORES 2015-16

KIPP Sol Academy

KIPP Los Angeles Coll...
Rise Kohyang Middle
KIPP Academy of Inno...
Stella Middle Charter A...

Kipp Los Angeles College P...
Kipp Academy of Innovation
Rise Ko Hyang Middle

Kipp Sol Academy

KIPP Scholar Academy! Valor Academy Middle
New Los Angeles Char... Icef Vista Middle Academy
Valor Academy Middle Puc Santa Rosa Charter Ac...
Alliance College-Read... 'l:.-'ﬂ"e; Bh‘:)"'ba'l‘: Nl:ddle
— I cholar Acagem
iy Equitas i?:ademy #2 Charteyr
Washington Irving Mid. ..

Washington Irving Middle Sc...

ICEF Vista Middle Aca... New Los Angeles Charter
Alliance College-Read. .. Synergy Kinetic Academy
Equitas Academy #2 Stella Middle Charter Acade...
Magnolia Science Aca... Wilmington Middle
Luther Burbank Middle James Jordan Middle
Magnolia Science Aca... Virgh Middle
} Pio Pico Middle
The Studin'Schog! Alexander Fleming Middle
Alexander Fleming Mid... Alliance College-Ready Mid...
James Jordan Middle Orchard Academies 2C

0 20 40 B0 80 0 20 40 60 80

Il Percent Met or Exceeded Standard in... I Percent Exceed or Met Stand...
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Subgroup Analysis

According to the CDE Dashboard ELA Assessment Report and Math Assessment Report, students in every
subgroup, grade level and subject experienced growth in the 2015-2016 school year. The report shows the
following:

Subgroup ELA Math
African American +19.7 Points | +13.3 Points
Hispanic +20.3 Points | +24.1 Points
Socioeconomically Disadvantaged | +22.9 Points | +25.8 Points
English Learners +13.9 Points | +10.7 Points
Students with Disabilities +13 Points +19 Points

Academic gains in both ELA and Math can be attributed to the personalized culture of care, rigorous academic
program, commitment to culturally responsive teaching and learning, and the use of data to inform instructional
practices.

Innovative Features of the Educational Program

New LA embraces innovative practices to prepare students for access and success as they transition to college
and career readiness. The following components play a large role in that process in grades 6-8:

High School Counseling Program

While New LA does not currently have a high school, the School is committed to ensure that students
leave New LA and land in an environment that will support their path to high school. To ensure this, the
Eighth Grade Advisory Program includes a high school counseling unit. From here, each student (and
family if desired) meets with the middle school principal to create a plan for the high school application
process. This is informed by an annual high school fair, which is attended by charter, public, parochial and
private schools city-wide each year. Administrators and teachers from New LA are in regular
communication with area high schools and, in many cases, have specific points of contact on the high
school campus in order to facilitate a collaborative relationship for effective high school placement.

Advisory Program

New LA students participate in a structured Advisory Program in order to develop a deep sense of self-
confidence, the strength and courage to succeed at life’s challenges, the skills necessary to confidently
advance in their academic pursuits, and a sense of civic duty and awareness of the world around them.
For example, students study the 8 Cultural Identifiers, write letters to companies seeking information about
labor practices, and participate in neighborhood and community projects. The role of advisory group is to
help students succeed academically, thrive in and out of school, plan for the future, and develop their own
unique voice and leadership skills. Advisory groups are led by a core academic teacher and meet each
morning for the first half hour of school. Advisory curriculum includes both topics and skills that promote
career and college readiness, such as college and high school exploration, resilience, and reflection.

Collaborative Project-Based Learning

New LA is a laboratory, not a library. Students learn by producing authentic projects in all classes. For
example, all students participate in the annual science fair, designing a research question, testing
hypotheses, and presenting findings. Many New LA students participate in the Los Angeles County
Science Fair. Teachers use the Understanding by Design model to plan project experience for students in
Science and Humanities. The CPM math program provides students with an opportunity to learn through
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collaboration with their peers on real-world math applications. Both practices prepare students for the
demands of college and career readiness through authentic “work” experiences and teamwork.

Student Led Conferences, Portfolios and Culminating Exhibitions

Students keep a portfolio of work from 6-8th grade at New LA. This work is used to facilitate reflection and
goal setting during student-led conferences twice per year. Then, in 8th grade, students graduate by
exhibition. Culmination at New Los Angeles Charter Schools is symbolic of a student’s growth in
understanding of our school's mission of Passion For Learning, Respect For Self And Others, and
Engagement in the Community. Evidence of this growth is monitored at all grade levels through the Student
Led Conference Process, Portfolios, and the Culmination Process. Using the work from their portfolios as
evidence of growth, students present their Exhibition to a group of teacher, administrators, and peers to
prove that they are ready to move on to high school. In order to do this, students must show honest self-
reflection, specific areas of growth, and an action plan to be successful in high school. This prepares
students for career and college readiness through the use of authentic assessment.

Social Justice Seminars

Students participate in a Paideia Seminar on a social justice topic that impacts their community. A Paideia
Seminar is a Socratic and intellectual conversation about a text, which is facilitated by a teacher. Students
are taught how to read and analyze text and discuss key ideas by using evidence to support their answers.
At the end of each seminar, students are provided with activities and ideas for addressing the social justice
topic that they discussed. This promotes college and career readiness, as students learn how to impact
change in the world at large through an exploration of social justice during seminar.

Technology

New LA is committed to provide students with the technological tools to be successful in the 21st Century.
New LA is a 1:1 Chromebook school and uses technology daily. In addition, the school uses the Illluminate
system for internal benchmarking to ensure that students are prepared for the demands of the Smarter
Balanced Assessment. Classrooms are equipped with SmartBoards, wireless projects, speakers and
teacher MacBooks.

Young Men’s Leadership Project

The goal of the Young Men’s Leadership is to empower young men of color to be leaders in the community.
Students have an opportunity to explore their identities as young men from diverse backgrounds, and are
challenged to explore their own self-perception as well as their engagement in the community at large. We
have partnered with several men in the community who serve as guest speakers during the program. Each
week, a speaker visits the group to share his testimony which is their personal account of how the
challenges and victories helped shape their lives. The Young Men are trained in the use of restorative
circles, and model this practice through their leadership in the community. This program promotes career
and college readiness as it empowers at-risk young men to be leaders in their communities.

Paideia Seminar?!

A Paideia Seminar is a collaborative, intellectual dialogue facilitated with open-ended questions about a
text, while fostering intellectual and social skill development. These seminars are designed to teach
students to be critical consumers of information, critical thinkers, and problem solvers.

Areas for Improvement

With the clear successes, the School is always focused on continued growth for English Learners and Students
with Disabilities. The school implements a designated ELD time during the daily Intervention Period and after
school for students who qualify for this support. New LA provides professional development support for
teachers in this area and are exploring the possibility of additional staffing, teacher accountability, and
curriculum to better support this sub group.

New LA offers a highly supportive environment for Students with Disabilities. New LA offers a highly
personalized approach to each student’s education. The School added one additional Resource Specialist

11 National Paideia website: www.paideia.org.
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allowing the assignment of one Resource Specialist to each grade level. This department now has a
Department Coordinator in addition to the Assistant Principal to provide increased support for Resource
Specialists. This structure allows for very careful individual attention, fidelity to each IEP, and time for RSP
teachers to collaborate with general education teachers multiple times per week.

The School’s greatest strength is demonstrated by the significant growth in all three grade levels in both ELA
and Math. Through llluminate, New LA provides students with ample opportunities to access the content and
technology presented on the SBAC exams. New LA provides teachers with multiple tools and resources for
analyzing data and using it to inform lesson planning.

Reflected above, New LA continues to look for ways to improve outcomes for English Learners. The School
has taken the following steps to improve in this area:

Kagan Training for all teachers

Professional Development on ELD strategies to be used in every classroom
Success Academy to support Designated ELD Instruction

Redesign of the Intervention Program

STUDENT POPULATION TO BE SERVED

Target Student Population

New LA serves over 300 students in grades 6 through 8, representing the demographics of the Los Angeles
Unified School District. New LA serves students in the Carthay/Mid-City area of Los Angeles and its
surroundings. Specifically, the school draws from zip codes 90016 and 90019, with a smaller number of
students from 90035, 90036, and 90048.

This area is in need of high quality public middle school options. It has a naturally diverse population. The local
public middle school (Pasteur) closed in 1979 and reopened as a citywide magnet serving grades 6-12
(LACES). Gaining admission to LACES is very competitive. A large number of families that fell into the old
Pasteur attendance boundaries now find themselves reassigned to the attendance boundaries of either
Emerson Middle School or Webster Middle School.

The boundaries are roughly equivalent to the attendance boundaries of Carthay Center Elementary School,
Saturn Street Elementary School, Marvin Avenue Elementary School, and Crescent Heights Boulevard
Elementary School. While not close to Emerson and Webster, families in these areas are bussed to middle
school due to the lack of a local LAUSD school. Both schools are up to seven miles away from their attendance
boundaries. Families want an alternative. We target the families in these attendance areas.

Five-Year Enrollment Plan

Grade

2018-19 | 2019-20 | 2020-21 | 2021-22 | 2022-23

|

| 100 100 100 100 100
| 100 100 100 100 100
| 100 100 100 100 100
| 300 300 300 300 300

GOALS AND PHILOSOPHY

Mission
New Los Angeles Charter School develops a diverse community of students who are passionate about learning,
engaged in their community, and have respect for themselves and others.

Vision
New Los Angeles Charter School (New LA) cultivates future civic leaders through rigorous project-based
learning and hands-on commitment to social justice, teaching students skills that will enable them to thrive and
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ensure advanced academic success. The school nurtures and trains students who understand how to work
together to solve problems, changing their own lives as they change the community around them.

New LA serves students in grades 6-8. With small classes (26 to 1), a diverse student body, and attentive
teachers, New LA is a nurturing standards-based school. New LA has a rigorous curriculum, fosters respect
for human life, and provides relevant life experiences. The culture of the school creates a shared sense of
mission, one that reinforces in our students a love of learning, a commitment to social action, and a deep
respect for others.

Passion for Learning

New LA keyword: Rigor. Middle school is the gateway to future academic success. At New LA, every
student receives the academic foundation to be prepared for a college preparatory high school with the goal
of being college and career ready. Rigorous intellectual development comes from a focus on habits of mind
and not merely information retention. Students will demonstrate mastery of concepts and skills by working
together on real-life projects rather than test taking alone. For example, students learn math skills by creating
personal budgets and looking at real life problems of poverty and the economy. Students are then assessed
both on the standards and through a project rubric developed by the teacher. New LA implements an
effective model of rigorous standards-based instruction, through which all students will achieve mastery of
California state content standards and the Common Core standards by the end of each grade.

Engagement in the Community

New LA keyword: Relevance. New LA believes, as John Dewey did, that “education is the fundamental
method of social progress.” New LA students are challenged to pursue the goals of equality and justice, and
work to promote progress in their local and global communities. They are taught to use their knowledge and
skills to work for a just, equitable, compassionate world. Learning is connected to real life experiences.
Students are volunteers, gaining valuable experience in social action. This leads to a deeply embedded
feeling in every student that adolescents have the power to change the world.

Respect for Self and Others

New LA keywords: Respect and Relationships. In order for students to grow academically, creatively, and
morally, they need a safe space to take risks. New LA encourages vigorous debate and expression of
individual voice through the use of active listening and conflict resolution techniques. The school uses
project-based learning and thematic integration at strategic points in the curriculum to develop youth who
have the skills, knowledge, and resources to work with diverse groups of people in order to lead their
communities towards social justice. New LA students participate in a structured Advisory program in order
to develop a deep sense of trust in themselves, the strength and courage to succeed at life’'s challenges,
and the skills necessary to confidently pursue future academic and career aspirations.

Characteristics of An “Educated Person” In The 21st Century

In the 21st century, an educated person should have an understanding of how they and their local environment
exist in relation to the global community. Productive citizens of the 21st century must be able to actively
engage in their communities as agents of positive change. Research suggests that high quality, classroom-
based community service learning is tied to improved attendance, academic motivation, achievement, and
decreased drop-out and truancy rates (Brown, 2010).2 At New LA, students perform 20 hours of community
service annually with help from advisors and the assistant principal.

An educated person in the 21st century needs to be a critical consumer of information, a critical thinker, and a
problem solver. One example of such thinking is the use of the Paideia Seminar? to explore topics and issues.
A Paideia Seminar is a collaborative, intellectual dialogue facilitated with open-ended questions about a text,
while fostering intellectual and social skill development.

An educated person in the 21st century needs to be able to use technology effectively, be aware of global
issues, sensitive to other points of view, and empathetic about things beyond their own circle of comfort.

2 Brown, Phillip, et. al., Handbook of Prosocial Education, 2010.
3 National Paideia website: www.paideia.org.
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These broad ideas are specifically addressed as follows:

1. Attention. An educated person in the 215t Century knows how to focus on people and the world around
them. They can follow a critical argument, identify logical reasoning, and empathize with the person or
author who is expressing emotion.

2. Knowledge. An educated person in the 215t Century knows a little about everything and a lot about
something. In the Age of Information, facts and figures are readily accessible with a click of the mouse
on Google. So, while it may be exciting to have a smattering of knowledge on a lot of topics, students
will delve more deeply into subjects that most pique their curiosity.

3. Language and Understanding. An educated person in the 21t Century is literate across a wide variety
of genres and media. They read popular fiction ranging from the latest bestseller to a work of classical
literature, and works of non-fiction engage them. They can write, expressing themselves with deep
emotion, or with technical precision.

4. Multi-cultural Awareness. The 215t Century has withessed an increased integration of cultures, peoples,
and languages. The ability to relate to and work with an array of cultures enhances the success of an
educated person in the 21st Century.

5. Proficiency with Technology. Technology is an integral part of our society, and it is here to stay. An
educated person in the 21st Century is able to handle the challenges of technology as the computer,
tablets, phones, and the Internet continue to evolve and change the way we live our lives.

6. Empowerment. An educated person in the 215t Century possesses the power to do things and the
belief that they can move mountains. It is not enough to take in education alone. An educated person
understands how to apply that information for good in the world.

7. A Sense of Morality. An educated person in the 215t Century will have a clear understanding of the
difference between right and wrong and will choose to do the right thing. They must know to speak
truth to power, and to help his/her fellow human beings. An educated person in the 215t Century knows
that all people have a shared destiny and an equal stake in the common good.

8. College and Career Readiness. A combination of Attention, Knowledge, Language, Understanding,
Multi-cultural Awareness, Proficiency with Technology, Empowerment, and a Sense of Morality form
the foundation for college and career readiness.

How Learning Best Occurs

Learning best occurs when students are in a secure, safe, and nurturing environment, when teachers have
deep content knowledge and instructional tools to facilitate learning, and when teachers have a deep
connection to students.

Learning in middle school occurs best through varied opportunities for interaction around difficult topics. From
these opportunities should emerge thoughtful discussions and growth. Learning through collaboration leads to
a deeper understanding of knowledge. When ideas are shared it allows students to hear multiple perspectives
and in turn come to a renewed understanding of the topic at hand. Collaborative projects further create a sense
of interdependence between adolescents who are struggling to get along and feel confident being who they
are. Group projects can bring out the voice of silent students and capitalize on the strengths of all students.
Group projects connect subject matter to problem solving in real world situations. For example, in 6 grade
math, students work on a project called the “Racial Wealth Gap,” researching income levels and housing prices
to determine personal budgets while comparing different parts of the city and what types of challenges different
people face — all while learning math skills.

Learning in middle school occurs best when students are actively engaged in the learning process. Students
ought to be provided with opportunities to draw from their personal experiences to make logical connections
with academic content. The prevalence of youth-centered media and technology means that students are
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internalizing information in new and ever-changing ways. In order to keep middle school students engaged in
school, pedagogical practices must be stimulating and not incredibly different from how students retain non-
academic funds of knowledge. That's not to say that these funds of knowledge are not part of academic
knowledge. Rather, it occurs when we capitalize on the family’s contributions to academic knowledge. In
addition, media and technology must be put in the hands of students so that they are not merely receptacles
of information and new knowledge, but creators as well.

The Goals of the Program will Enable Students to Become Self-Motivated, Competent, & Lifelong
Learners

The goals of New LA are to develop students who are passionate about learning and prepared for future
academic success, engaged in their community, and have respect for themselves and others. These three
main goals will help enable students to become self-motivated, competent, and lifelong learners.

Passion for Learning and Prepared for Academic Success

New LA believes in academic rigor and that college prep begins in middle school. At New LA, every student
receives the academic foundation to be prepared for a college preparatory high school with the goal of being
college and career ready. Rigorous intellectual development comes from a focus on building knowledge and
not merely information retention. By working together on real-life projects, New LA students master concepts
and skills that will lead to their becoming self-motivated, confident adults. Through rigorous standards-based
instruction, students acquire the tools to help inspire them to become lifelong learners.

Engaged in the Community

New LA believes in making the student experience relevant to real life. Students are empowered with the skills
and knowledge to promote progress in their local and global communities. They are taught to use their
knowledge and skills to work for a just, equitable, compassionate world. Learning is connected to real life
experiences through field trips, volunteering in the school and the greater community, and interacting with
presenters from organizations in the LA community. This leads to a deeply embedded feeling and inspiration
in every student that young people have the power to change the world.

Respect for Self and Others

New LA believes in fostering a sense of respect and valuing relationships. In order for students to grow
academically, creatively, and morally, they need a safe space to take risks. New LA encourages vigorous
debate and expression of individual voice through the use of active listening and conflict resolution techniques.
The School uses project-based learning and thematic integration at strategic points in the curriculum to develop
youth who have the skills, knowledge, and resources to work with diverse groups of people in order to lead
their communities towards social justice.

Education Code § 47605(b)(5)(A)(ii); Annual Goals for the Eight State Priorities Identified in Education
Code § 52060(d) by the California Local Control Funding Formula (LCFF)

See tables that follow.
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LCFF STATE PRIORITIES

TEACHER ASSIGNMENTS AND CREDENTIALING
STATE PRIORITY #1: BASIC SERVICES

ANNUAL GOALS

SPECIFIC

ANNUAL ACTIONS

MEASURABLE OUTCOMES
Method for Measuring: _Annual Review

. 2018- 2019- 2020- 2021- 2022-
Baseline
2019 2020 2021 2022 2023
For each year of the |  Annual review in May/June of 100% 100% 100% 100% 100% 100%
charter, all teachers at criteria, systems and
New LA Charter procedures for teacher hiring
School will be (Executive Director, with report
appropriately to Governing Board)
assigned and fully e Annual review every August of
credentialed as master schedule/teacher
required by law and assignments to ensure
the charter. compliance (principal)
ACCESS TO INSTRUCTIONAL MATERIALS
STATE PRIORITY #1: BASIC SERVICES
MEASURABLE OUTCOMES
SPECIFIC Method for Measuring: __Annual Inventory
ANNUAL GOALS ANNUAL ACTIONS
Baseline 2018- 2019- 2020- 2021- 2022-
2019 2020 2021 2022 2023
For each year of the charter, e Annual inventory of School School School School School School
each and every New LA instructional materials, wide: wide: wide: wide: wide: wide:
student will have access to all and corresponding 100% 100% 100% 100% 100% 100%
common core aligned purchase of materials
instructional materials as necessary ELs: ELs: ELs: ELs: ELs: ELs:
necessary to participate fully (Principal, Director of 100% 100% 100% 100% 100% 100%
in the programs and services Operations)
described in the charter. e Annual budget review Students w/ | Students w/ | Students | Students Students | Students
and planning to ensure | IEPs: IEPs: w/ |IEPs: w/ IEPs: w/ |IEPs: w/ IEPs:
e Each EL student will have funds are available for 100% 100% 100% 100% 100% 100%

full access to the common
core aligned ELD program
materials and any
supplemental materials
necessary to provide the
student with access to core
instruction.

e Each student with an IEP
will have full access to all
common core aligned
instructional materials
necessary to participate
fully in the program set
forth in the IEP.

instructional materials
(Executive Director,
Financial Manager)
Annual review of ELD
and special education
programs to identify
and obtain all
instructional materials
needed (Principal,
Executive Director)
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FACILITIES MAINTENANCE
STATE PRIORITY #1: BASIC SERVICES

ANNUAL GOALS

SPECIFIC
ANNUAL ACTIONS

MEASURABLE OUTCOMES

Method for Measuring: _Annual Review

SeEe 2018- 2019- 2020- 2021- 2022-
2019 2020 2021 2022 2023
For each year of the |e Annual review/inventory of physical “Good” or “Good” “Good” “Good” or “Good” or | “Good” or
charter the school plant conditions and need for repair better or better or better better better better
will provide well- (Director of Operations) rating on rating on | ratingon | rating on rating on rating on
maintained school  |e Continuous update of maintenance annual annual annual annual annual annual
facilities in good and repair priority execution plan review review review review review review

repair for all
students.

(Director of Operations, Facilities
Manager)

Ongoing maintenance and repair log,
with monthly review by school
administrator (Principal, Dir. of
Operations, Facilities Manager)

IMPLEMENTATION OF STATE CONTENT AND PERFORMANCE STANDARDS
STATE PRIORITY #2

ANNUAL GOALS

SPECIFIC

MEASURABLE OUTCOMES
Method for Measuring: CAASPP and CELDT and Internal

Benchmarking

ANNUAL ACTIONS Baseline | 2018 | 2019- | 2020- | 2021- [ 2022-
2019 2020 2021 2022 2023
Annual ongoing review of
The school will standards-based curriculum and Schoolwide: School School School School School
annually increase academic achievement data in CAASPP wide: wide: wide: wide: wide:
the number of order to (1) improve and refine Benchmark 5% 6% 7% 8% 9%
students achieving comprehensive and consistent levels of increase increase increase increase increase
proficiency or delivery of high-quality standards- performance
equivalent on based curriculum for all students,
CAASPP ELA and including ELs, (2) set internal ELs: ELs: ELs: ELs: ELs: ELs:
Math assessments benchmark performance targets, CAASPP 4% 5% 6% 7% 8%
and (3) design and deliver Benchmark Increase Increase Increase Increase Increase
appropriate professional levels of
development. performance
Provide or obtain training for
certificated staff on Common Core
implementation strategies for
English Language Arts and
Mathematics, including lesson
design and deliver with a focus on
critical thinking, problem solving
and real-world applications.
The school will Annual review and modification of Meet or Meet or Meet or Meet or Meet or Meet or
meet annual English language acquisition exceed exceed exceed exceed exceed exceed
AMADO 1 targets program for ELs to ensure AMAO 1 AMAO 1 AMAO 1 AMAO 1 AMAO 1 AMAO 1
for English adequate yearly progress and target(s) target(s) target(s) target(s) target(s) target(s)
Learners (ELs) access to core curriculum.
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PARENT INVOLVEMENT
STATE PRIORITY #3

MEASURABLE OUTCOMES

SPECIFIC Method for Measuring: Annual Review, Parent Survey
ANNUAL GOALS A A
NNUALACTIONS - celine | 2018- 2019- 2020- 2021- 2022-
2019 2020 2021 2022 2023

For each year of the Annual review of 95% of 95% of 96% of 97% of 98% of 98% of
charter the school will parent participation parents parents parents parents parents parents
maintain high levels of rates to ensure high participate participate participate participate participate participate
parent participation in participation. in at least in at least in at least in at least in at least in at least
areas such as student (Principal) two events two events two events two events two events two events
conferences, parent ed. Annual survey of or meetings | or meetings | or meetings | or meetings | or meetings | or meetings
events, community parents regarding the | over the over the over the over the over the over the
events and volunteer types and content of course of course of course of course of course of course of
opportunities Attendance parent-geared events | the year. the year. the year. the year. the year. the year.
at these events will be and the timing of
recorded through a sign such events, use of
in. Parents will have the feedback to ensure
opportunity to provide high levels of access
input though a school to events. (Principal)
site council.

STATEWIDE ASSESSMENTS

STATE PRIORITY #4: STUDENT ACHIEVEMENT

MEASURABLE OUTCOMES

ANNUAL SPECIFIC Method for Measuring: CAASPP and Internal Benchmarking
GoALS ANNUAL ACTIONS Baseline 2018- | 2019- | 2020- | 2021- | 2022-
2019 2020 2021 2022 2023
The school Annual ongoing review of School wide 5% increase | 6% 7% 8% 9%
will annually standards-based curriculum and
increase the academic achievement data in ELs 4% increase | 5% 6% 7% 8%
number of order to (1) improve and refine
students comprehensive and consistent Low Income Students | 5% increase 6% 7% 8% 9%
achieving delivery of high-quality standards-
proficiency or based curriculum for all students, Foster Youth 4% increase | 5% 6% 7% 8%

equivalent on
CAASPP ELA
and Math
assessments

including ELs, (2) set internal
benchmark performance targets,
and (3) design and deliver
appropriate professional
development.

Provide or obtain training for
certificated staff on Common Core
implementation strategies for
English Language Arts and
Mathematics, including lesson
design and deliver with a focus on
critical thinking, problem solving
and real-world applications.
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ACADEMIC PERFORMANCE INDEX (API)
STATE PRIORITY #4: STUDENT ACHIEVEMENT

MEASURABLE OUTCOMES
Method for Measuring: APl or Similar Replacement Measure

ANNUAL GOALS

2018-2019

2019-2020

2020-2021

2021-2022

School will meet
annual growth
targets, schoolwide
and all numerically
significant
subgroups.

SPECIFIC
ANNUAL Baseline

ACTIONS

See Meet or exceed

Statewide growth target(s)

Assessmen | schoolwide and

ts above for all numerically
significant
subgroups

Meet or exceed
growth target(s)
schoolwide and
for all numerically
significant

subgroups

Meet or exceed
growth target(s)
schoolwide and
for all numerically
significant
subgroups

Meet or exceed
growth target(s)
schoolwide and
for all numerically
significant
subgroups

Meet or exceed
growth target(s)
schoolwide and
for all numerically
significant
subgroups

ENGLISH LEARNER ADEQUATE PROGRESS RATE
STATE PRIORITY #4: STUDENT ACHIEVEMENT

ANNUAL GOALS

SPECIFIC

ANNUAL ACTIONS

MEASURABLE OUTCOMES

Method for Measuring: Internal benchmarks, CELDT

. 2018- 2019- 2020- 2021- 2022-
Baseline
2019 2020 2021 2022 2023
For each year of the e Trimesterly assessments of ELD | 90% of 90% of 90% of 90% of 90% of 90% of
charter the school will levels for each student (teachers) | ELs will ELs will ELs will ELs will ELs will ELs will
meet goals set for e Annual assessment of student move one | move one | move one | move one | moveone | move one
increased English progress and level based on level or level or level or level or level or level or
Language proficiency benchmark assessments, more per more per more per more per more per more per
based on the ELD standardized assessments, year year year year year year
proficiency levels student work samples and
(Emerging, Expanding teacher observations (Principal,
and Bridging) teachers)
ENGLISH LEARNER RECLASSIFICATION RATE
STATE PRIORITY #4: STUDENT ACHIEVEMENT
MEASURABLE OUTCOMES
SPECIFIC Method for Measuring: _CELDT, Reclassification Criteria, Annual
ANNUAL GOALS ANNUAL ACTIONS Review
. 2018- 2019- 2020- 2021- 2022-
Baseline
2019 2020 2021 2022 2023
For each year of the | Annual review and Meet or Meet or Meet or Meet or Meet or
charter the school modification of English exceed the exceed the exceed the exceed the exceed the
will meet goals set language acquisition program District's District’s District’s District’s District’s
for reclassification for ELs to ensure adequate reclassifi- reclassifi- reclassifi- reclassifi- reclassifi-
rates for EL yearly progress and access to cationrate. | cationrate. | cationrate. | cationrate. | cation rate.
students. core curriculum. (Principal)
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SCHOOL ATTENDANCE RATE
STATE PRIORITY #5: STUDENT ENGAGEMENT

ANNUAL GOALS

MEASURABLE OUTCOMES
SPECIFIC

Method for Measuring: Attendance Rates

ANNUAL ACTIONS

el 2018- 2019- | 2020- | 2021- | 2022-
2019 2020 2021 2022 2023
For each year of the  |e Provide incentives for students and School wide: 96% 98% 98% 98% 98%
charter, the school will families with perfect and excellent
maintain an overall attendance through recognition and All subgroups: | 96% 98% 98% 98% 98%

attendance rate of
98% or higher, as will
all numerically
significant subgroups.

special events.

Promote and strengthen the home-school
partnership through an annual schedule of
programs and activities.

CHRONIC ABSENTEEISM RATE
STATE PRIORITY #5: STUDENT ENGAGEMENT

MEASURABLE OUTCOMES
A - SPECIFIC Method for Measuring: Student Information System
NNUAL GOALS
FRINLAL Serionts Baseline | 2018 | 2019- | 2020- | 2021- | 2022-
2019 2020 2021 2022 2023
For each year of the | e Provide incentives for students and families School wide: 0% 0% 0% 0% 0%
charter, the school with perfect and excellent attendance through
will strive for 0% recognition and special events. All Subgroups: | 0% 0% 0% 0% 0%
chronic absenteeism |e Promote and strengthen the home-school
and will address partnership through an annual schedule of
potential chronic programs and activities.
absenteeism e The principal will regularly meet with students
promptly to prevent and families who are in danger of becoming
further absences. chronically absent to develop a plan for
improved attendance per the school’s
attendance policy.
STUDENT SUSPENSION RATE
STATE PRIORITY #6: SCHOOL CLIMATE
MEASURABLE OUTCOMES
ANNUAL SPECIFIC Method for Measuring: Suspension Rate
GOALS FRINLAL Serents Baseline | 2018 | 2019- 2020- 2021- 2022-
2019 2020 2021 2022 2023
For each year [ The school will follow discipline Schoolwide 2% 2% 1% 1% 0%
of the charter, methodologies that consider
the school will suspension as a last resort, some | All Subgroups | 2% 2% 1% 1% 1%
have a of these include, conflict
suspension resolution, counseling, restorative
rate of 5% or justice and other alternatives to
lower. suspension.
e The school will build a climate of

respect for self and others on

campus to prevent bullying and

fights which are the most common

reasons for suspension.
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STUDENT EXPULSION RATE
STATE PRIORITY #6: SCHOOL CLIMATE

MEASURABLE OUTCOMES

ANNUAL SPECIFIC Method for Measuring: Expulsion Rate
Gorls AL A ETIONE Baseline 2018- | 2019- | 2020- | 2021- | 2022-
2019 2020 2021 2022 2023
For each year of The school will follow discipline Schoolwide 0% 0% 0% 0% 0%
the charter, the methodologies that consider expulsion as a
school will reduce | last resort; some of these include, conflict All Subgroups 0% 0% 0% 0% 0%
the expulsion rate | resolution, counseling, restorative justice
to 0% annually. and other alternatives to expulsion.

POSITIVE & SAFE SCHOOL CLIMATE
STATE PRIORITY #6: SCHOOL CLIMATE

MEASURABLE OUTCOMES

ANNUAL SPECIEIC Method for Measuring: Discipline Records, Student Surveys
GoaLs ANNUAL ACTIONS Baseline 2018- 2019- 2020- 2021- 2022-
2019 2020 2021 2022 2023
The school will  |e The school will promote respect | School wide: 9% of 8% of 7% of 6% of 5% of
reduce for self and others through anti- discipline discipline discipline discipline discipline
instances of bullying curriculum. (Principal, incidents incidents incidents incidents incidents
bullying, teachers, counselor) bullying & bullying & bullying & bullying & bullying &
harassment and |e The school will address issues harassment | harassment | harassment | harassment | harassment
teasing and of bullying and teasing directly
build a climate and will respond to every report | All Subgroups: | 9% 8% 7% 6% 5%
in which or concern in a prompt manner.
students feel (Principal, teachers, counselor)
safe. e The school will honor and

acknowledge students with
public shout outs, certificates,
caught being respectful tickets,
mission themed awards, etc.
who demonstrate respect for
self and others by avoiding
conflict, standing up to bullying
and acting as peacemakers.
(Principal, teachers, counselor)
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BROAD COURSE OF STUDY

STATE PRIORITY #7

MEASURABLE OUTCOMES
Method for Measuring: Annual Review, Science CST, Internal

A(\;NNUAL A SPE;IFIC Benchmarks
OALS NNUAL ACTIIONS Baseline 2018- | 2019- | 2020- | 2021- | 2022-
2019 2020 2021 2022 2023
The school will |e Annual ongoing Proficiency on Science tests
include in the review of standards based
regular curriculum and supplemental School wide: 5% 5% 5% 5% 5%
curriculum the curriculum and achievement
following areas data to ensure delivery of high EL 5% 5% 5% 5% 5%
of study: ELA, quality education for all
Math, Science, students. (Principal) Low Socioeconomic: 5% 5% 5% 5% 5%
social studies, [e Annual ongoing review of
social justice, partner programs providing Foster Youth 5% 5% 5% 5% 5%
arts, PE and instruction such as arts and
computer computer science. (Principal)
science. e Internal benchmarking in Proficiency on internal
academic areas using curricular | benchmarks
based assessments and
llluminate Data and School wide: 5% 5% 5% 5% 5%
Assessment System
e CAASPP testing for Science in EL 5% 5% 5% 5% 5%
5th grade
Low Socioeconomic: 5% 5% 5% 5% 5%
Foster Youth 5% 5% 5% 5% 5%

COMPUTER SCIENCE INSTRUCTION

STATE PRIORITY #8

MEASURABLE OUTCOMES

SPECIEIC Method for Measuring: Student, Teacher, Parent Surveys, Annual
ANNUAL GOALS ANNUAL ACTIONS Review, Keyboarding rates
. 2018- 2019- 2020- 2021- 2022-
Baseline
2019 2020 2021 2022 2023

New LA students |e Conduct teacher Ratings of | 5% increase | 5% increase | 5% increase | 5% increase | 5% increase
will understand professional development “good” or in student in student in student in student in student
technology from through 9 Dots. higher for keyboarding keyboarding keyboarding | keyboarding | keyboarding
the inside by e Co-teach keyboarding and partner rates rates rates rates rates
learning block coding lessons with 9 Dots programs
coding and text instructors. Ratings of Ratings of Ratings of Ratings of Ratings of
based coding in e Survey students, teachers “good” or “good” or “good” or “good” or “good” or
the computer and parents regarding higher for higher for higher for higher for higher for
science program. program efficacy partner partner partner partner partner

e Student demonstration of programs programs programs programs programs

progress through
culminating project

e Annual ongoing review of 9
Dots partnership (principal)

INSTRUCTIONAL DESIGN

New LA’s overall instructional design focuses on students being able to engage directly with each other and
the academic content. Additionally, the School maintains a focus on real world relevance, always encouraging
students to look outside the school into the greater community for opportunities to apply their learning or take

action.
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The main instructional strategies employed at New LA are Project Based Learning, Inquiry Based Teaching,
and Collaborative Learning. These are described in more detail later in the Petition. In addition to these
strategies there are some overarching philosophies of instruction that are prevalent throughout the educational
program. They are, as follows:

Reflective Care: New LA understands that students learn best when they feel safe and nurtured. All staff
engages with the Center for Reflective Communities* to learn more about how careful observation of students
and their families help educators understand student behavior and learning. The Center for Reflective
Communities is a nonprofit organization that provides parenting groups and teacher training. Teachers at New
LA participate in the Reflective Care: Teacher Training and Consultation program which consists of a series of
intensive trainings in reflective care followed by facilitated consultation meetings. This allows teachers to
understand their students on a deeper level and provide an educational environment that will help students
feel safe.

Differentiated Instruction: The best learning can only occur when a school understands and believes that no
two students are alike. Students walk through the doors with different levels of experience and exposure to
academics, many are English Learners and all people learn at different rates and through different methods.
Our teachers build strong relationships with students and families in order to best understand a student’s
needs. Vygotsky’s® theory of the Zone of Proximal Development (ZPD) pushes New LA to identify the area
between what a student can do independently and easily, and what he/she can do with guidance which pushes
them a bit and then teach them at that level. Some also call this area the student’s instructional level. When
schools force students to work a level higher than their instructional level they enter the frustration level, which
frequently leads to students giving up. This does not mean that students will never be exposed to content or
skills that are above their instructional level but that it will be done with much guidance and through the careful
planning of the teacher.

The instructional level is the sweet spot that challenges and engages students while allowing them to
experience success and thus raise their level. Teachers help students on this path through scaffolding that
supports them in their learning but still encourages independent success. In any given classroom students at
different levels may use different types of scaffolding to achieve the same result, thus appropriate and fair.

New LA knows, through Howard Gardner’s® research on multiple intelligences that “intelligence” is not easily
defined by assessments such as an 1.Q. test but rather is varied and has a strong impact on a student’s
academic experience. At New LA we recognize that students learn and express their learning differently and
teachers will provide opportunities to demonstrate learning that range throughout the multiple intelligences or
multiple modalities.

Culturally Responsive Teaching (CRT): New LA believes that each individual student and teacher brings
something unique and special to the educational experience. As stated by Geneva Gay, “Teaching is most
effective when ecological factors such as prior experiences, community settings, cultural backgrounds, and
ethnic identities of teachers and students, are included in its implementation.” (2010)".

CRT is the consideration of students’ cultures as we can see them, but Zaretta Hammond urges us to look
more deeply at culture and get past, language, music, food etc. She describes deep culture as “tacit knowledge
and unconscious assumptions that govern our worldview” (2015)8. At New LA we consider this deep view of
culture as we create a curriculum designed to nurture the varied cultures we may encounter.

CRT does not mean hosting a multicultural day or celebrating a month to honor a particular cultural group
though we may do these things as well. CRT pushes teachers to tap into students’ deep cultures to identify
ways that they can use their cultural framework to access and engage with knowledge and skills taught in the

4 www.reflectivecommunities.org
5 Vygotsky, L.S. (1962) Thought and Language, Cambridge, MA: MIT Press.
6 Gardner, H. (1993) Multiple Intelligences, Theory and Practice: Basic Books.
7 Gay, G.(2010) Culturally Responsive Teaching: Theory, Research and Practice, New York, NY: Teachers College
Press.
8 Hammond, Z. (2015) Culturally Responsive Teaching & The Brain, Thousand Oaks, CA: Corwin.
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classroom. The first step in doing this is to focus on relationship building leading to a “culture of care”
(Hammond, 2015) in which students feel validated and believe that they can succeed academically. Second,
teachers should present themselves as allies in learning providing space for students to express themselves
without fear of judgment including allowing their cultural norms and frameworks to have a presence in the
classroom. Some specific examples of how a teacher or administrator would validate students in this way are:
acknowledging students with a smile, nod or handshake; inquiring about a student’s life or important people in
his/her life; offer emotional support to students when necessary; express belief in the student’s ability to
succeed; create opportunities for a student’s home culture or language to be represented in the classroom;
and share their own cultural frameworks.

Curriculum and Instruction

New LA students take core courses, which are aligned with the Common Core State Standards and the Next
Generation Science Standards. Each student takes core cores in Math, Science, Humanities (which is
integrated ELA and Social Studies). In addition, students take art once a week and physical education four
times a week. All students begin each day in advisory, which is described in detail later in this petition. The
chart below lays out the framework:

| Grade6 |  Grade7 | Grade8 |
English Language Arts (core) Grade 6 ELA Grade 7 ELA Grade 8 ELA

Math (core) Grade 6 Math Grade 7 Math Grade 8 Math
Ancient Civilization Global Studies American Studies
NGSS Science 6 NGSS Science 7 NGSS Science 8
Foreign Language  Foreign Language  Foreign Language
Physical Education  Physical Education  Physical Education
Arts Atts Arts

Grade 6 Courses

Social Studies: Ancient History

Students in grade six expand their understanding of history by studying the people and events that ushered in
the dawn of the major Western and non-Western ancient civilizations. Geography is of special significance in
the development of the human story. Continued emphasis is placed on the everyday lives, problems, and
accomplishments of people, their role in developing social, economic, and political structures, as well as in
establishing and spreading ideas that helped transform the world forever. Students develop higher levels of
critical thinking by considering why civilizations developed where and when they did, why they became
dominant, and why they declined. Students analyze the interactions among the various cultures, emphasizing
their enduring contributions and the link, despite time, between the contemporary and ancient worlds. The
program uses hands-on student centered project-based curriculum.

ELA

By using a wide variety of historical and fictional texts, students engage in rigorous skill building in the fields of
literary response and analysis, reading comprehension, and vocabulary development. They examine
newsworthy current events that affect their present time. The program uses hands-on student centered project-
based curriculum. The program uses hands-on student centered project-based curriculum.

Mathematics

This course uses the College Prep Mathematics Core Connections, Course 1 curriculum. This curriculum is
the first of a three-year sequence of courses designed to prepare students for a rigorous college preparatory
algebra course. On a daily basis, students in Core Connections, Course 1 use problem-solving strategies,
guestioning, investigating, analyzing critically, gathering and constructing evidence, and communicating
rigorous arguments justifying their thinking. Students learn in collaboration with others while sharing
information, expertise, and ideas. The course helps students to develop multiple strategies to solve problems
and to recognize the connections between concepts. The lessons in the course meet all of the content
standards and embed the “Mathematical Practices” of the Common Core State Standards released in June
2010.
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Earth Science

This course is based on the Next Generation Science Standards. It is lab-based, and pushes students to
dynamically investigate and analyze important concepts of Earth Science and how they relate to the physical
world through thematic questions. During class time, we develop skills using various formats: lectures, labs,
readings, exams, computer-assisted research, Socratic discussions, and individual and group projects. We
strive to instill in the grade six student a true curiosity and interest in the earth, formation of the universe, and
how that directly interacts with their physical surroundings.

Visual Arts
Through a variety of mediums — paint, collage, clay, paper mache — children are given the opportunity to
express themselves in new and creative ways in an ever more visual world. The work the children create will
be put on display at a special culmination event marking the end of the school year and displayed throughout
the school.

Physical Education
See below.

Grade 7 Courses

Social Studies: Medieval & Early Modern History

Students in grade seven study the social, cultural, and technological changes that occurred in Europe, Africa,
and Asia in the years A. D. 500-1789. The yearlong essential question which guides our work is “Does the
individual control society or does society control the individual?” We will explore this question through the major
content area units. After reviewing the ancient world and the ways in which archaeologists and historians
uncover the past, students study the history and geography of great civilizations that were developing
concurrently throughout the world during medieval and early modern times. They examine the growing
economic interaction among civilizations as well as the exchange of ideas, beliefs, technologies, and
commodities. They learn about the resulting growth of Enlightenment philosophy and the new examination of
the concepts of reason and authority, the natural rights of human beings and the divine right of kings,
experimentalism in science, and the dogma of belief. Finally, students assess the political forces let loose by
the Enlightenment, particularly the rise of democratic ideas, and they learn about the continuing influence of
these ideas in the world today.

ELA

Students in grade 7 analyze novels, short stories, poetry, and primary source documents and engage in
rigorous skill building in the fields of literary response and analysis, reading comprehension, and vocabulary
development. The yearlong essential question which guides our work is “Does the individual control society or
does society control the individual?” They go on field trips and meet guest speakers. This ELA course
integrates visual arts, dramatic arts, music, politics, philosophy, history, literature, and current events.

Mathematics

This course uses the College Prep Mathematics Core Connections, Course 2 curriculum. The curriculum is
the second of a three-year sequence of courses designed to prepare students for a rigorous college
preparatory algebra course. On a daily basis, students in Core Connections, Course 2 use problem-solving
strategies, questioning, investigating, analyzing critically, gathering and constructing evidence, and
communicating rigorous arguments justifying their thinking. Students learn in collaboration with others while
sharing information, expertise, and ideas. The course helps students to develop multiple strategies to solve
problems and to recognize the connections between concepts. The lessons in the course meet all of the
content standards and embed the “Mathematical Practices” of the Common Core State Standards released in
June 2010.

Life Science

This course is based on the Next Generation Science Standards and is lab-based. Grade 7 Life Science is the
continuation of the retelling of the story of life and the universe. Following up on grade 6’s exploration of the
beginnings of the universe, in grade 7 students begin with the emergence of life on this planet. Students explore
early life forms, multicellular life forms, the emergence of mammals, and the arrival of humans. Particular
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attention is paid to scientific investigations and lab skills. The curriculum will culminate with a 3-day trip to
Catalina Island.

Visual Arts Il

Through a variety of mediums — paint, collage, clay, paper mache — children are given the opportunity to
express themselves in new and creative ways in an ever more visual world. The work the children create will
be put on display at a special culmination event marking the end of the school year and displayed throughout
the school.

Physical Education
See below.

Grade 8 Courses

Social Studies: US History & Geography

Students in grade eight study the ideas, issues, and events from the framing of the Constitution up to World
War |, with an emphasis on America’s role in the war. After reviewing the development of America’s democratic
institutions founded on the Judeo-Christian heritage and English parliamentary traditions, particularly the
shaping of the Constitution, students trace the development of American politics, society, culture, and economy
and relate them to the emergence of major regional differences. They learn about the challenges facing the
new nation, with an emphasis on the causes, course, and consequences of the Civil War. They make
connections between the rise of industrialization and contemporary social and economic conditions.

ELA

Students in grade 8 analyze novels, short stories, poetry, and primary source documents. They go on field
trips and meet guest speakers. This course will integrate visual arts, dramatic arts, music, politics, philosophy,
history, literature, and current events.

Mathematics

This course used the College Prep Mathematics Core Connections, Course 3 curriculum. This curriculum is
the third of a three-year sequence of courses designed to prepare students for a rigorous college preparatory
algebra course. On a daily basis, students in Core Connections, Course 3 use problem-solving strategies,
guestioning, investigating, analyzing critically, gathering and constructing evidence, and communicating
rigorous arguments justifying their thinking. Students learn in collaboration with others while sharing
information, expertise, and ideas. The course helps students to develop multiple strategies to solve problems
and to recognize the connections between concepts. The lessons in the course meet all of the content
standards and embed the “Mathematical Practices” of the Common Core State Standards released in June
2010.

Physical & Environmental Science

In this Next Generations Science Standards based course, students will learn about the physical world, our
natural resources and ways in which we can preserve them. This course is lab-based. Students will learn how
human interactions with the environment affect ecosystems and the sustainability of natural resources.
Students will explore strategies to prevent and or slow down the deleterious effects of toxins, air pollutions,
global warming, waste, use of non-renewable energy sources, destruction of habitats and changing human
environments. Through an exploration of a changing world, students will be able to make better choices in
relation to the environment.

Visual Arts 11l

Through a variety of mediums — paint, collage, clay, paper mache — children are given the opportunity to
express themselves in new and creative ways in an ever more visual world. The work the children create will
be put on display at a special culmination event marking the end of the school year and displayed throughout
the school.

Physical Education
All students take PE in all grades. Physical fithess and awareness of the human body is important to the health
and well-being of all students. This is achieved by providing a comprehensive Physical Education Curriculum.
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The PE curriculum focuses on developing an understanding of the correlation between mental and physical
conditioning.

Physical education consists of constantly varied, functional movements that deliver a fitness that is broad,
inclusive and general and scalable for any participant at any level. Workouts increase physical competence in
10 fitness domains: Cardiovascular and Respiratory Endurance, Stamina, Strength, Flexibility, Power, Speed,
Coordination, Agility, Balance, and Accuracy.

Sport consists of playing active games, learning specific sports-related skills, and competition. Students play
basketball, team handball, and a variety of other active games.

Curricular and Instructional Materials

In accordance with the Williams Legislation of 2007, all students at New LA are issued State content-standards
and Common Core standards-aligned textbooks and instructional materials in the core and required subject
areas. New LA uses the following materials:

-l Grade6 | Gradev [ Grades |

Humanities o History Alive! The Ancient o History Alive! The Medieval o History Alive! The United States
World TCI; World and Beyond TCI Through Industrialism TCI
e Literature and Language Arts: e Pearson Literature (CA) e The Absolutely True Diary of a Part-
Introductory Course Holt; Pearson Time Indian by Sherman Alexie
e Holt Handbook: Introductory e Catherine Called Birdie by e Monster by Walter Dean
Course Holt Karen Cushman Myers
o Multiple Novels** e The Alchemist by Paolo Cohelo e Bless Me Ultima by Rudolfo Anaya
* Night by Elle Wiesel e To Kill a Mockingbird by Harper Lee
Mathematics College Prep Math, College Prep Math, College Prep Math,
Core Connections 1 Core Connections 2 Core Connections 3
Science Earth Science CPO Science Life Science CPO Science Physical Science CPO Science
e FOSS Kit: Human Brain and e FOSS Kit: Force and Motion
Senses e FOSS Kit: Chemical Interactions
e FOSS Kit: Diversity of Life e Focus on Physical Science Prentice
e FOSS Kit: Populations and Hall
Ecosystems o Starry Night Middle School
Simulation Curriculum Corp.
Standards Plus Intervention Standards Plus Intervention Standards Plus Intervention System: 8
System: 6 Learning Plus System: 7 Learning Plus Learning Plus

* Response to Intervention is designed to identify and assist students who are performing below proficient,
and to intervene when students are not responding to additional help.

** The sixth grade literature circles do not rely on a set list of novels. The following list includes many of the
options in the school’s library, but is not exhaustive:

Tuck Everlasting The Witches Walk Two Moons Kira-Kira

The Midwife's Apprentice Julie of the Wolves Where the Mountain Meets the Moon  One Crazy Summer
A Long Way to Chicago Ida B When You Reach Me Airman

Gathering Blue Savvy Esperanza Rising Tangerine

Hatchet Wolf Brother Roll of Thunder, Hear My Cry Holes

The Outsiders Bud Not Buddy The Watsons Go to Birmingham Call it Courage

The Westing Game The Book Thief The Giver Wrinkle in Time

Instructional Methods And Strategies

New LA employs a variety of teaching methodologies to ensure our students learn to the best of their
capabilities. The School believes that there is no one best way for teachers to teach and students to learn.
Rather, varied approaches offer the greatest likelihood of engaging students and improving outcomes.

The overarching model for instruction is Strategic Design for Student Achievement (SDSA). This model is
based upon the research-based Backward Design process (Wiggins and McTighe) for designing standards-
based instruction. Teachers use this methodology for all planning. Guided by the principal, teachers are guided
through the four step SDSA process: 1) analysis and prioritization of state content standards and common
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core standards, 2) differentiation of assessment methods aligned to prioritized standards, 3) implementation
of innovative, research-based instructional strategies that align to measurable and specific student learning
outcomes, and 4) analysis of achievement outcomes to determine effectiveness. A full description of data use
for learning and professional development is included later in this petition. New LA incorporates active learning
methods to deliver a rigorous standards-based curriculum.

In addition to some direct instruction, teachers make use of the following specific classroom teaching
methodologies: Project-Based Learning, Cooperative Learning, Literature Circles/Book Clubs, Inquiry-Based
Teaching, and Reciprocal Teaching. These methodologies are flexible, allowing teachers to adjust in class.
They are also designed to be effective across the curriculum and lend themselves to excellent interdisciplinary
opportunities. In short, the following methodologies are general in nature but they fit the mission of the school.

Project-Based Learning

In project-based learning, teachers design projects where students work in teams to explore real-world
problems and create presentations to share what they have learned. The projects are standards-based, and
the teacher serves as facilitator. Compared with learning solely from textbooks, this approach has many
benefits for students, including:

o Deeper knowledge of subject matter;
e Increased self-direction and motivation;
¢ Improved research and problem-solving skills.

Project-based learning engages students by starting with the concrete and solving hands-on, real-world
problems. It has been shown that such problem-solving tasks are a great motivator for students. Students are
motivated by challenges and solving problems. Project-based learning gives students a chance to mimic the
behavior of scientists, making learning fun and exciting.

In project-based learning, students try to answer a question -- one that has relevance for them -- that is greater
than the immediate task at hand. Students conduct research using a variety of sources, from the Internet to
interviews with experts. They work on the project over an extended period of time -- six weeks or more -- due
to the in-depth nature of the investigation. Like adults trying to solve a problem, they don't restrict themselves
to one discipline but delve into math, literature, history, science -- whatever is appropriate to the study.

Project-based learning involves an in-depth investigation of real-world topics worthy of children's attention and
effort. There is generally a three-phased approach: Phase 1 involves an initial discussion of a project topic,
including children's firsthand experiences related to the topic. Phase 2 involves fieldwork, sessions with experts,
and various aspects of gathering information, reading, writing, drawing, and computing. Phase 3 is the
presentation of the project to an audience.

Enthusiasm alone is not enough of a justification to advocate project-based learning, but the results of that
enthusiasm argue in its favor, say educators and researchers who have studied or used project-based learning.
Children who are excited about what they learn tend to engage more deeply in the subject and to expand their
interest in learning to a wide array of subjects. They retain what they learn rather than forget it as soon as they
take a test. They make connections and apply their learning to other problems. They learn how to collaborate,
and their social skills improve. They are more confident talking to groups of people, including adults. And, as
a number of research reports suggest, project-based learning can correlate positively with improved test scores,
reduced absenteeism, and fewer disciplinary problems.

One of the most important elements of project-based learning is the use of school wide rubrics. The rubrics
are a tool to evaluate proficiency, but are also used by students to understand expectations. Rubrics are
tailored to measuring the standards being covered by the specific project, and can then be used by teachers
to evaluate student progress and proficiency.
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The research on Project-Based Learning is vast. Some of the more important studies were done by Boaler
(1997)°, by University of Michigan researchers and others (e.g., Marx et al., 1997)19, and by the Cognitive and
Technology Group of Vanderbilt and others (e.g., Barron et al., 1998)!1. Some studies of PBL report increased
attendance, self-reliance, and improved attitudes towards learning on the part of students. More recently, Lam
et. al. (2009)*2 confirmed the prior research and also included reports of increased motivation in students. PBL
seems to be equivalent or slightly better than other models of instruction for producing gains in general
academic achievement and for developing lower-level cognitive skills in traditional subject matter areas. There
is ample evidence that PBL is an effective method for teaching students complex processes and procedures
such as planning, communicating, problem solving, and decision-making. And there is evidence, albeit indirect,
that the effectiveness of PBL is enhanced when it is incorporated into whole-school change efforts.

Cooperative Learning

According to Ormrod (2004),13 Cooperative learning is a successful teaching strategy in which small teams,
each with students of different levels of ability, use a variety of learning activities to improve their
understanding of a subject. Cooperative learning methods are extensively researched, and under certain
well-specified conditions they are known to substantially improve student achievement in most subjects and
grade levels. (Slavin 2012)14

Each member of a team is responsible not only for learning what is taught but also for helping teammates learn,
thus creating an atmosphere of achievement. Students work through the assignment until all group members
successfully understand and complete the task. Cooperative learning allows students to connect with others
to achieve a common objective in learning development.

Cooperative efforts result in participants striving for mutual benefit so that all group members gain from each
other's efforts, recognize that all group members share a common fate, know that one's performance is
mutually determined by oneself and one's team members, and feel proud and jointly celebrate when a group
member is recognized for achievement.

The duration of cooperative learning varies depending on the nature of the task. For example, groups are
commonly convened for short-term cooperative learning that accomplishes specific writing tasks such as
working on the five-paragraph essay in a class period of 60 minutes.

Omrod (2004) suggests five basic common features of Cooperative Learning:

e Students work on a common goal in small groups.

¢ Students are given behavior principles such as listening to others respectfully.

e Group members are interdependent of one another for their achievement.

¢ A useful learning behaviors framework is provided, and the teacher serves the role as a facilitator.
e Students are rewarded based on group contingency. The group assesses its efficiency at the end.

Cooperative learning encourages positive interdependence (sink or swim together), face-to-face interaction
(promote each other's success), individual & group accountability (no hitchhiking! no social loafing),
interpersonal & small-group skills, and group processing. Examples of class activities which use cooperative
learning include jigsaws, three-step interviews, round robin brainstorming, circle the sage, and partner work.

9 Boaler, J. (1997). Experiencing school mathematics; Teaching styles, sex, and settings.
Buckingham, UK: Open University Press.
10 Marx, R. W., Blumenfeld, P. C., Krajcik, J.S., & Soloway, E. (1997). Enacting project-based science: Challenges for practice and
policy. Elementary School Journal, 97, 341-358.
11 Barron, B. J. S., Schwartz, D. L., Vye, N. J., Moore, A., Petrosino, A., Zech, L., Bransford, J. D., & The Cognition and Technology
Group at Vanderbilt. (1998). Doing with understanding: Lessons from research on problem- and project-based learning. The Journal of
the Learning Sciences, 7, 271-311.
12 am, S., Cheng, R., & Ma, W. (2009). Teacher and Student Intrinsic Motivation in Project-Based Learning. Journal of Instructional
Science, Volume 37, Number 6.
13 ormrod, J.E. (2004). Human learning (4th ed.,). Upper Saddle River, NJ: Pearson Education, Inc.
14 Slavin, Robert E. et. al. (2012). APA educational psychology handbook, Vol 3: Application to teaching and learning., (pp. 359-378).
Washington, DC, US: American Psychological Association, viii, 668.
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Jigsaw is a technique that encourages listening, engagement, interaction, peer teaching, and cooperation by
giving each member of the group an essential part to play in the academic activity. Both individual and group
accountability are built into the process. Students are divided into competency groups of four to six students,
each of which is given a list of subtopics to research. Individual members of each group then break off to work
with the "experts" from other groups, researching a part of the material being studied, after which they return
to their starting group in the role of instructor for their subcategory.

The three-step interview is an activity where students work in pairs. One is the interviewer, the other is the
interviewee. The interviewer listens actively to the comments and thoughts of the interviewee, paraphrasing
key points and significant details. Then, the student pairs reverse roles, repeating the interview process. Each
pair then joins another pair to form groups of four. Students introduce their pair partner and share what the
partner had to say about the topic at hand.

In Round robin brainstorming, the class is divided into small groups (4 to 6) with one person appointed as the
recorder. A question is posed with many answers and students are given time to think about answers. After
the "think time," members of the team share responses with one another round robin style. The recorder
writes down the answers of the group members. The person next to the recorder starts and each person in
the group in order gives an answer until time is called.

In Circle the Sage, the teacher polls the class to see which students have a special knowledge to share. For
example the teacher may ask who in the class was able to solve a difficult math homework question. Those
students (the sages) stand and spread out in the room. The teacher then has the rest of the classmates each
surround a sage, with no two members of the same team going to the same sage. The sage explains what
they know while the classmates listen, ask questions, and take notes. All students then return to their teams.
Each in turn, explains what they learned. Because each one has gone to a different sage, they compare notes.
If there is disagreement, they stand up as a team. Finally, the disagreements are aired and resolved.

Literature Circles/Book Clubs

Literature Circles bring students together for in-depth discussion of a work of fiction or nonfiction. Discussion
emerges from students’ personal responses to aspects of a text such as characters, events, genre, author
style and literary techniques. Students can improve writing by analyzing an author’s style and technique, and
applying these qualities to their own writing. Literature circles contribute to learning in that students develop
and use reading comprehension strategies, learn to think critically, appreciate the aesthetic qualities of
literature, develop communication skills, and extend writing skills.

The role of the teacher is to gather literature for students to choose from. Teachers then demonstrate, direct,
support, redirect, and observe while students work independently. The student’s role is to choose a book to
study, and actively participate in studying, reading, and discussing of this book. Students collaborate with each
other by listening, adding, and agreeing or disagreeing.

When engaged in literature circles, students select the books they want to ready for literature study. They work
in small, heterogeneous groups organized in response to the book chosen. Students and teacher decide how
often and how much will be read. Students prepare for discussion during and after reading. Students learn to
listen to and address one another; teacher guides as necessary, but interferes minimally. After discussion,
students share their understanding with classmates through a response or cooperative project.

Discussions prompt students to participate actively to share their thinking; share their assigned role; listen to
others, adding to one another’s responses, share agreement or disagreement. Teachers facilitate and redirect
the conversation as needed, guiding students to support their thinking with evidence or background knowledge;
coaching and reinforcing the discussion by restating, offering ways to synthesize new ideas, and redirecting
conversation if it wanders off topic.
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Research on Literature Circles is conducted primarily by Katherine L. Schlick Noe (1999)15, Bonnie Campbell
Hill (1995, 2001, 2003)6, Nancy J. Johnson (1995, 1999, 2001), and Harvey Daniels (1994, 2002, 2004)%7;
these individuals are credited with most of the research and teacher resources around this pedagogical
approach to student choice and reading; however, numerous other researchers, including Kathy Short and
Kathryn Mitchell Pierce (1990)!8, Jerome Harste, Kathy Short and Carolyn Burke (1988)'°, Katherine Samway
(1991)29, Suzi Keegan and Karen Shrake (1991)?! also have conducted research and classroom-based studies
on Literature Circles. This approach to reading and learning looks to some of the best practices and theory
from collaborative learning and scaffolding theory, and student-centered learning for the theoretical
underpinning of Literature Circles.

Additional research by Suleyman and Yuksel (2011)22 found that the literature circles method improved the
reading comprehension skills of students who had low-level reading comprehension. It was also found out
that students liked reading books by performing different tasks, discussing and cooperating with their friends
over a period of time. Students remembered the book they had read with all the details even two weeks later.

Inquiry-Based Teaching

Inquiry-Based Teaching is the art of creating situations in which students take the role of scientists. In these
situations, students take the initiative to observe and question phenomena; pose explanations of what they
see; devise and conduct tests to support or contradict their theories; analyze data; draw conclusions from
experimental data; design and build models; or any combination of these.

These learning situations are open-ended in that they do not aim to achieve a single "right" answer.
Nevertheless, students work under clear standards. They learn to observe keenly and thoroughly and to pose
guestions that are answerable, in part or in whole, through some meaningful test or exploration. They engage
in trial and error, and they learn to analyze and reason carefully. Such open-ended situations can also be used
in mathematics, language arts, or history.

Inquiry is asking questions. But not just any questions, good questions. Questions that are accessible.
Questions that can be answered in part or in whole. Questions that lead to meaningful tests and explorations.
It involves observation and measurement, hypothesizing and interpreting, model building and model testing. It
requires experimentation, reflection, and the recognition of the strengths and weaknesses of its own methods.
During inquiry, a teacher may pose a question or work with students to pose their own questions. These
guestions are often open-ended, offering students the opportunity to direct their own investigations and find
their own answers (not just the one right answer), and in all likelihood, lead to more questions.

Inquiry is what scientists do. They usually do it in a formal and systematic way, and in the process, contribute
to the collective body of information we call knowledge. In experiencing science as inquiry, students learn how
to be scientists. Thus, students learn more than just a body of concepts and facts, they learn the processes
involved in establishing those concepts and facts. Inquiry provides students with concrete, active learning
experiences. Students take the initiative. They develop problem solving, decision-making, and research skills
that enable them to become lifelong learners.

15 Schlick Noe, K.L. & Johnson, N.J. (1999). Getting Started With Literature Circles. Norwood, MA: Christopher-Gordon Publishers, Inc.

16 Hill, B.C., Johnson, N.J., & Schlick Noe, K.L. (1995). Literature Circles and Response. Norwood, MA: Christopher-Gordon Publishers,

Inc.

Hill, B.C., Schlick Noe, K.L. & Johnson, N.J. (2001). Literature Circles Resource Guide. Norwood, MA: Christopher-Gordon Publishers,

Inc.

Hill, B.C., Schlick Noe, K.L., and King, J.A. (2003). Literature Circles in Middle School: One Teacher's Journey. Norwood, MA:

Christopher-Gordon Publishers, Inc.

17 Daniels, H. (1994). Literature Circles: Voice and Choice in the Student-Centered Classroom. Markham: Pembroke Publishers Ltd.

Daniels, H. (2002). Literature Circles: Voice and Choice in Book Clubs and Reading Groups. Maine: Stenhouse Publishers.

Daniels, H. & Steineke, N. (2004). Mini-Lessons for Literature Circles. Portsmouth: Heinemann.

18 Short, K., and Pierce, K.M. (1990). Talking About Books: Creating Literate Communities. Portsmouth: Heinemann.

19 Harste, J., Short, K. and Burke, C. (1988). Creating Classrooms for Authors: The Reading-Writing Connection. Portsmouth:

Heinemann.

2 samway, K.D., Whang, G., Cade, C., Gamil, M., Lubandina, M., & Phonmmachanh, K. (1991) Reading the skeleton, the heart, and

the brain of a book: Students' perspectives on literature study circles. Reading Teacher (November).

21 Keegan, S. & Shrake, K. (1991). Literature study groups: An alternative to ability grouping. Reading Teacher (April).

2 Avci, Suleyman; Yuksel, Arzu (2011). Cognitive and Affective Contributions of the Literature Circles Method on the Acquisition of

Reading Habits and Comprehension Skills in Primary Level Students. Educational Sciences: Theory and Practice, v11 n3 p1295-1300.
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Inquiry allows students at different developmental stages to work on similar problems and even collaborate in
finding solutions to those problems. Each student gets to bring his or her own special talents into play. Inquiry
allows for the integration of multiple disciplines. As students explore, they will tend to ask questions that will
involve both science and math, social studies and language arts, technical and artistic skills. Inquiry involves
communication. Students must ask coherent, meaningful questions. And they should report their results, orally
or in writing. In this way, they both teach and learn from each other.

Inquiry-based instruction allows teachers to learn about their students -- who they are, what they know, how
their minds work. These insights will enable teachers to be more affective facilitators in their students' pursuit
of knowledge. When using inquiry, teachers must refrain from preempting students; too many hints, too many
guestions, and too many answers detract from the learning process - and all the fun, too. Inquiry requires
students to take responsibility for their own education. Inquiry creates opportunities for teachers to learn how
their students' minds work. Teachers can then apply these insights to set up appropriate learning situations
and facilitate students' pursuit of knowledge. Some of the skills that teachers learn when using inquiry include:

e knowing when to provide a push

¢ knowing what hints to give each particular student

e knowing what not to tell students (not to give away the answer)

¢ knowing how to read student behaviors as they work through challenges and how to design meaningful
learning situations that take those behaviors into account

e knowing how to help students collaborate in solving problems together

¢ knowing when observations, hypotheses, or experiments are meaningful

¢ knowing how to tolerate ambiguity

¢ knowing how to use mistakes constructively

e knowing how to guide students so that giving them control of their explorations does not mean losing
control of the classroom

The philosophy of inquiry-based learning finds it antecedents in the work of Dewey and Vygotsky among many
others.

Dewey’s? theory of learning is that optimal learning and human development and growth occur when people
are confronted with substantive, real problems to solve. He believed that curriculum and instruction should be
based on integrated, community-based tasks and activities that engage learners in forms of pragmatic social
action that have real value in the world.

The focus on the teacher as expert is central to Vygotsky’'s?* learning theory. He proposed that cognitive
development is the product of social and cultural interaction around the development and use of tools of a
cognitive, linguistic and physical nature. Learning occurs in a zone of proximal development where authoritative
tool users — teachers acting as mentors — initiate and lead students as novices into the use of technologies.
This structured introduction into using tools is called ‘scaffolding’. Work should be structured around projects
that demand students engage in the solution of a particular community-based, school-based or regional
problem of significance and relevance to their worlds.

Reciprocal Teaching

Reciprocal teaching refers to an instructional activity that takes place in the form of a dialogue between
teachers and students regarding segments of text. The dialogue is structured by the use of four strategies:
summarizing, question generating, clarifying, and predicting. The teacher and students take turns assuming
the role of teacher in leading this dialogue.

Reciprocal teaching is an amalgamation of reading strategies that effective readers have been shown to use.
Proficient readers have well-practiced decoding and comprehension skills which allow them to proceed through
texts somewhat automatically until some sort of triggering event alerts them to a comprehension failure
(Palincsar & Brown, 19852%5).

2 Dewey, J (1997) How Do We Think, New York: Dover Publications.
24 viygotsky, L.S. (1962) Thought and Language, Cambridge, MA: MIT Press.
% palincsar, A.S., & Brown, A.L. (1985). Reciprocal teaching: Activities to promote read(ing) with your mind. In T.L. Harris & E.J. Cooper
(Eds.), Reading, thinking and concept development: Strategies for the classroom. New York: The College Board.
34



This trigger can be anything from an unacceptable accumulation of unknown concepts to an expectation that
has not been fulfilled by the text. Whatever the trigger, proficient readers react to a comprehension breakdown
by using a number of strategies in a planned, deliberate manner. These "fix-up" strategies range from simply
slowing down the rate of reading or decoding, to re-reading, to consciously summarizing the material. Once
the strategy (or strategies) has helped to restore meaning in the text, the successful reader can proceed again
without conscious use of the strategy (Palincsar & Brown).

The purpose of reciprocal teaching is to facilitate a concerted effort between teacher and students, as well as
among students, to bring meaning to a text. Research shows that students who practice reciprocal teaching in
small groups outperform students in reading comprehension (Braunsteina, 2009)2¢. The following are
components of reciprocal teaching:

Summarizing provides the opportunity to identify and integrate the most important information in the text. Text
can be summarized across sentences, across paragraphs, and across the passage as a whole. When the
students first begin the reciprocal teaching procedure, their efforts are generally focused at the sentence and
paragraph levels. As they become more proficient, they are able to integrate at the paragraph and passage
levels.

Question generating reinforces the summarizing strategy and carries the learner one more step along in the
comprehension activity. When students generate questions, they first identify the kind of information that is
significant enough to provide the substance for a question. They then pose this information in question form
and self-test to ascertain that they can indeed answer their own question. Question generating is a flexible
strategy to the extent that students can be taught and encouraged to generate questions at many levels. For
example, some school situations require that students master supporting detail information; others require that
the students be able to infer or apply new information from text.

Clarifying is an activity that is particularly important when working with students who have a history of
comprehension difficulty. When the students are asked to clarify, their attention is called to the fact that there
may be many reasons why text is difficult to understand (e.g., new vocabulary, unclear reference words, and
unfamiliar and perhaps difficult concepts). They are taught to be alert to the effects of such impediments to
comprehension and to take the necessary measures to restore meaning (e.g., reread, ask for help).

Predicting occurs when students hypothesize what the author will discuss next in the text. In order to do this
successfully, students must activate the relevant background knowledge that they already possess regarding
the topic. The students have a purpose for reading: to confirm or disprove their hypotheses. Furthermore, the
opportunity has been created for the students to link the new knowledge they will encounter in the text with the
knowledge they already possess. The predicting strategy also facilitates use of text structure as students learn
that headings, subheadings, and questions embedded in the text are useful tools to anticipate what might
occur next.

The New LA curriculum is aligned with the Common Core State Standards (CCSS) and the Next Generation
Science Standards (NGSS). All textbooks and curricular materials are aligned with the standards.

Advisory Program

One of the most important rituals that New LA students participate in every school day is advisory group.
Advisory group is comprised of a group of students at the same grade level and one teacher. The role of
advisory group and advisors at New LA is to use the four mission-based “R’s” to help students succeed
academically, thrive in and out of school, plan for the future, and develop their own unigue voice and leadership
skills. Three main types of activities make up the advisory curriculum: current events, community building and

peer support, academic support and time-management, and personal reflection and goal setting.

e  Community Building and Peer Support

26 Brunsteina, J. (2009). Improving students' reading comprehension skills: Effects of strategy instruction and reciprocal teaching.
Learning and Instruction. VVolume 19, Issue 3, June 2009, Pages 272—-286.
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At the beginning of the year when students are just meeting for the first time, advisors use community-
building activities to break down walls and form bonds. Advisory is the place where students are introduced
to the norms and values of the school. As students become comfortable in school, advisory is a place to
share ideas, build trust, and solve problems. For example, advisors and advisory groups wrestle with
current events and pressing issues in ourselves and others.

e Academic Support and Time-Management
Advisory is sometimes a time when students work in a quiet supportive environment. They get help from
their advisor or peers. Advisors have one-on-one conferences with students to check in on a consistent
basis about classes, grades, and other topics.

e Personal Reflection and Goal-Setting
Advisory groups spend time discussing large-scale goals as a community, as well as individual goals.
Students engage in a process of personal reflection individually with their advisor, and with the group when
appropriate. The reflecting serves the purpose of learning from mistakes and setting goals for the future.

Advisory Program Mission Statement: New LA students participate in a structured Advisory Program in order
to develop a deep sense of self-confidence, the strength and courage to succeed at life’s challenges, the skills
necessary to confidently advance in their academic pursuits, and a sense of civic duty and awareness of the
world around them. The role of advisory group is to help students succeed academically, thrive in and out of
school, plan for the future, and develop their own unique voice and leadership skKills.

Implementation and Student Mastery of Standards

New LA’s dedication to project based, collaborative, hands on learning with high academic rigor aligns perfectly
with meeting expectations in the CA Common Core State Standards, the goals of which are as follows:

e To correct inconsistencies between and among states in the quality and rigor of their standards and
assessments;

e To have research based standards to prepare all students to be college and career ready;

e To enable students from the U.S. to compete with their peers globally;

e To align standards with 21st century skills.

Additionally, New LA focuses on the Next Generation science standards in adoption of science curricula and
instructional methods in order to be ready for full implement